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mpoekty. Tak, AUPEKTOp, HANPUKIAA, PSKIAMHOI arcHIlli, HE OI[IHIOE OKPEMO BKIaa OyXramrepa,
MApKETONIOra, mepeKiagada, xompaiirepa, HR-MeHemKepa y KOHKpETHHMI mpoekT. Moro mikasuts
PE3VIBTAT, AOCATTH SIKOTO LI I ATEPO MOXKYTh 332 YMOB C(EKTHBHOI KOMYHIKaLii, KpPECaTHBY,
konadoparrii Ta BMiHHS pa3oM BUPIIIYBATH CTPATEITdHI H ONEPATHBHI MPOOICMH.

Po3poOky MeToamuHux MaTepianiB A 3A1HCHEHHS MPOCKTHOI'O HABYAHHS V BUBUCHHI PLAHOT
Ta IHO3EMHUX MOB BIJHOCHMO 0 REPCHEKMUE OO0CTIOHCEHHS.
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PRONUNCIATION TEACHING IN HISTORY AND IN TODAY'S ESL
CLASSROOM: EVALUATION OF TEACHING APPROACHES AND
PRONUNCIATION ACTIVITIES

Stanislava SHAROVAROVA (Kropyvnytskyy, Ukraine

Stanislava Sharovarova. Pronunciation teaching in history and in today’s ESL classroom: evaluation of
teaching approaches and pronunciation activities.

Pronunciation teaching experiences the most apparent lack of communicative practice in today's
classrooms. Throughout 150 year history of pronunciation instruction it's been decontextualized and separated
from other language skills, leaving learners ignorant about their pronunciation needs. The principles of EFL
teaching have revolutionized, transforming the role and nature of pronunciation instruction. We evaluate
pronunciation activities in EFL intermediate coursebook Enterprise 4 for 11 and 12 grades of upper-
secondary. The main concern is whether these activities are productive, effective and communicative in nature.
Methodological recommendations for carrying out pronunciation activities in the Teacher's Book are
scrutinized in terms of their applicability and practicability in classrooms. We show that EFL instructors at
secondary schools are not equipped with adequate methodology and activities for teaching pronunciation
communicatively and developing learners’ phonological competence. The emphasis is mostly just on
mechanical reproduction of segmentals, often with no accuracy or fluency and phonological instruction.

Key words: pronunciation instruction, communicative language teaching, phonological competence, EFL
instructors, methodological guidelines, curriculum, pronunciation activities.
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C.B.Iaposaposa. Haguanns aHzAICOKOL 6UMOGH 6 ICHIOPDUMHOMY ACHEKmi Mma 6 CYHACHIil 0ceimi: aHaiz
HiOX00i6 00 eUKNA0 ma ¢h X 6HPAB.

Hasuanus eumoeu € acnexmom HaliMeHuio20 KOMYHIKaMUEHO20 CPAMYSAHHA 6 CYdacHiii oceimi. IIpomsazom
c6oel 150-piuHol icmopil, HABUAHHA 6UMOEU OYIO NO3DABTEHO KOHMEKCHIY MA 6I00KPEMACHO 6i0 ONAHYSAHHS THUUX
MOGNEHHESUX YMIHb, a YUHI He YCEIOOMMIOGamL CGOLX nomped y 600CKOHANEHHI 6UMOSHUX Hasuuok. [Ipunyunu
SUKNAOAHHS QHENTTICLKOT MOGU K THO3EMHOI CYMMEBO 3MIHUMUCh, SMIHIOIOUI MUM COMUM PORb M CYMb HAGUAHHS
SUMOBU. Y cmammi NpOaHANI306aHO eQexmusHiCHIb, OOYIMbHICHb WA KOMYHIKAIMUGHUTI XApaKmep (DOHemuHUX
enpas Ha mamepiani Kypcy Enterprise 4, o wupoxo 3acmocosyemves ¥ sUKIAOanni aneniiicokol mosu y 10 ma 11
KIACax 302aMbHOOCSIMHLOL KoMt OXApaKmepu306an0 MemoOudHi peKOMeHOayil 00 6UKOHAHHA YUX 6npas,
npedcmasneri 6 KoMnReKcHoMmy eudanni Kypey Knuea ona euumens (The Teacher's Book), 3 memorn eusHaueHHs
PayionanbHOCHI IXHLO2O 3aNYYEeHHS OO HABUATLHO2O Npoyecy. BCmaHoeneHo wo SUKIaoaui aHemiticbkol Moeu He
3a0e3nedeH] HANEJICHUMU  MeMOOONOSIMHUMY  PEKOMEHOYIIMY, a 3Micm  (OHemUUHUX 6npas He 6ionosioae
APUHYUNAM KOMYHIKAWMUGHOSO NIOXO0Y Y HABYAHHT A He CRPUSE PO3GUMKY (POHOROSIMHOT KOMAReMeHYIT YUHIg.

Knrouosi cnosa: naguanns 6umoei, KOMyHIKAmMueHo OpicHMoeane HaguanHs, OHONOSIYHA KOMNEMeHYis,
SUKNAOAUT GH2RITCLKOI MOGU AK IHO3eMHOL, MemoOOROSiuHi peKoMeHOayil, HasanbHull NAaH, QOHemuUdHi
6npasiu.

C.B.Illaposaposa. Ilpenodasanue anzAuiicKoz0 HPOUSHOUWIEHUA 6 UCMOPUHECKOM dCHeKme U 6
CO6PEeMEHHOTL WiKOJle: OUeHKA NOO0X0006 HPENOOasaHIs U (POHEMUYecKUX YRPAdCHEHNUH.

IIpenooasarie npousHOUEH IS OMIUYAEMCS HAUMEHBIHET KOMMYHUKAMUGHOT HANPAGTEHHOCIBIO 6 COGPEMEHHOL
wixone. Ha npomsoicenuu ceoeti 150 nemmuti ucmopu, npenooasanie npousHOuieHUs Obino TUeHO KOHMEKCmAa U
obocobneHo om 06nadeHUs Opyeumy A3LIKOGbIMYU yMeHuamu. IIpunyunvt npenooasaHus auemuiickoeo A3biKa Kak
UHOCHIPAHHORZ0 CYUJeCBEHHO I60TIOYUOHUPOSAM, UINO COOMBEMCINEERHO NOBNEKNO 3 CODOL NEPEOCMUBICTEHUE PONY U
npUpoOst npenodasanus oHemuxi. B OaHHOT cmambve npedcmasier aHanu3 (OHEMUUECKUX YAPadlCHeHUll U3 Kypca
Enterprise 4, wiupoxo ucnomu3yemuiii 6 npenooasamus aHeIUIICKO20 A3bIKA 6 CHAPUANX KNACCax CpeoHeobpasoeamenbHol
wixonwl.  IIpeonooicennvie asmopami Kypea oHemudeckue YnpasicHenus Ol PACCMOWIPEHbl ¢ NOSUYUU  UX
2PexmusHOCHIL U YMECHOCHIN 6 Npoyecce O6NA0EHUs NPOUSHOCUMENLHbIMY Hasvikami. Takoice usyuen xapaxmep
MEMOOONOSUYECKUX PEKOMEHOAYUIE O GLINOTHEHUS DIUX YNPAJICHEH W, NPeOCMAGNEHHLIX 6 KHuee ONd YUUmens.
Onpedeneno umo yuumens QHeUIICKO20 A3LIKA He obecredeHvl COOMBEmCmeYIoueli Memooonoeuteckot 6asot, a
cooepoicanue QYOHEMUYECKIUX YNPadiCHEHUTE He Omeedaem NPUHYUAIAM KOMMYHUKAMUGHO20 NOOX00a U He coOeticmeyem
PaBEUNUIO POHONOSUYECKOT KOMNEMEHYU YHAUUNCS.

Kniouegvie ciosa: npenooasamnue npousHoUleHUs, KOMMYHUKAMUGHO-OPUEHMUpOsanHoe obyueHe,
Qononozuteckas KOMHEMeEHyus, YUumens QHeMUHCKO20 A3bIKA KAK UHOCHMPAHHO20, YueOHuill NAaH,
Qonemuueckue ynpasicHeHus.

INTRODUCTION

The principles of European language policy are specified in the Common European
Framework of Reference for Languages: learning, teaching, assessment (CEF). It presents common
basis to design implicit language syllabi, courses and programs [5]. Regarding the place of
pronunciation within overall language use, the authors of CEF claim that phonological knowledge
and skills are part of one of the three sub-competences of communicative language competence,
namely linguistic, sociolinguistic and pragmatic competences.

Phonological competence is primarily a component of linguistic competence. It involves a
knowledge of, and skill in the perception and production of phonemes, allophones, distinctive
phonetic features (¢.g. voicing, rounding, nasality, plosion), phonetic composition of words
(syllable structure, the sequence of phonemes, word stress, word tones), phonetic reduction and
prosody (sentence stress, thythm, intonation) [5, p. 116].

Pronunciation teaching has experienced different prominence since late 19th century. The
priorities in what to teach and tools for teaching have been altered respectively. We first review
teaching pronunciation approaches and methods for over 150 year period, from early pre-
communicative language teaching times up to current trends, to conclude which practices in
developing phonological competence in language acquisition were dominant at that time. Then we
analyze the role of pronunciation component within overall communicative language teaching
(CLT) in one of the course books for ESL teaching at secondary schools. Prevalent approaches and
pronunciation activities are exemplified and evaluated in the context of their relevance for
developing phonological competence.

LITERATURE REVIEW

608



HAYKOBI 3ATTUCKN Cepisa: Dinonociuni Hayku Bunyck 165

Four waves of innovations and changes in pronunciation instruction are introduced by
Murthy and Baker [14].

The First Wave of pronunciation teaching (1850s - 1880s) is marked by the prerogative of
intuitive-imitative approach. Early innovators of that time, such as Berlitz (1882), Gouin (1880) in
France, Marcel (1853) in France, and Predergast (1864) in England were preoccupied with primacy
of speaking skills, not pronunciation in particular.

Intuitive-imitative approach requires the use of high quality authentic models for listening
and imitation, that became possible with the invention of recording devices. Teacher doesn't need
special skills in phonetics or speech pathology. Intuitive-imitative practices rely on teacher's
pronunciation and learner's listening and imitation skills. No explicit instruction is applied, only oral
repetition, imitation and reading aloud.

The Second Wave of pronunciation teaching (1880s - early 1980s) is characterized by the
advent of analytic-linguistic approach in pronunciation teaching. It provides learners with elaborate
theoretical information and various tools on articulation of sounds, organs of speech and their
functions in producing sounds, transcription, charts, etc. This approach appeared to supplement
intuitive-imitative one, so that learners are first exposed to linguistic knowledge and then they move
onto practice stage.

During 1886-1889 International Phonetic Association (IPA) was established in Paris and this
significantly contributed to pronunciation teaching. Phonetics was framed as a science describing
and analyzing sounds, thus the International Phonetic Alphabet was introduced in 1887. Members
of association were prominent European phoneticians (e.g., Paul Passy of France; Henry Sweet of
England; Wilhélm Vietor of Germany) and they emphasized (1) the priority of speaking skills over
written ones, (2) the importance of obtaining phonetic knowledge by language instructors and
(3) the importance of giving special phonetic training to learners to acquire good communication
skills [18].

A number of methods in foreign language instruction emerged during the second wave
period. Direct method (late 1880s - carly 1900s) advocates emphasize the importance of listening to
a teacher or recording and imitating in a native-speaker manner. The Reform Movement (1890s)
marked the dramatic turn in pronunciation teaching. First scientific research in phonetics was
accepted in L2 classrooms, teachers started sharing findings in the field of phonology among
colleagues and students. Explicit instruction focused on segmentals and included: (1) visual aids
describing physiological movements of organs of speech; (2) tactile techniques; (3) the IPA chart as
foundational component of pronunciation instruction; (4) priority of listening before reading written
samples; (5) phonetic instruction was gradually replaced by phonemic one; (6) mimicry, imitation
and drilling supported by phonetic/phonemic explanation. The recommended steps for
pronunciation instruction were as following: first, study of sounds in isolation, occasionally
accompanied by exercises to train active speech organs, then study of syllables, then utterances and
finally sentences which could be incorporated into prose and poetry samples. Chorus reproduction
was emphasized to be prior to individual reproduction.

Audiolingualism in North America and Situational Language Teaching in Great Britain
(1940s - 1950s) placed particular importance on oral communication, and pronunciation as a
significant part of it. Imitative-intuitive approach became even more popular, even suppressing the
analytic-linguistic one. Instructors often skipped altogether the explanation stage and moved
directly onto choral or individual imitation practices. The importance of intelligibility issue began
being questioned as early as in the late 20th century.

Another greatest innovation of the time is the so called "Bowen's Technique" or contextualized
minimal pairs practice [1]. Following contextualized practice, the issue of integrating pronunciation
teaching with other areas came into question [13]. Morley claimed that fluency and accuracy should be
of equal importance in oral communication class, given that contextualized meaningful practices are of
high-priority.

The end of the second wave period is characterized by the shift from teaching segmentals to
teaching suprasegmentals [2, p. 606 |. Catford and Halliday introduced a phonological hierarchy
where pronunciation instruction started with teaching stress-groups, then tone-groups, then work
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with syllables, and finally phonemes. This century in pronunciation history is considered to be the
period of innovations and changes which set the basis for communicative era in pronunciation
teaching.

The Third Wave of pronunciation teaching (mid 1980s—1990s) is marked with the rise of
Communicative Language paradigms and decline of pronunciation instruction inoverall language
teaching. Obtaining linguistic competence was no longer enough for successful communication.
Consequently, acquiring communicative competence became the ultimate goal in teaching
languages [18, p. 2].

The importance of teaching pronunciation was emphasized, but how to integrate pronunciation
component in CLT remained uncertain. [18, p. 3]. For example, one of the core principles of CLT is to
avoid error correction for the sake of certain levels of proficiency [18, p. 3]. But in traditional
pronunciation teaching error correction was one of the central approaches, and accuracy dominated
fluency. Moreover, the issue of nativeness was no longer essential, replace by intelligibility principle
[18, p. 6]. Activities on supresegmental features were dominant in the light of intelligibility.

The third wave in pronunciation instruction experienced uncertainty and doubts about how to
incorporate traditional accuracy-oriented approach with the new CLT paradigm [12; 18, p. 13].
Language mstructors were unequipped, because resource materials of that time gave only general
guidelines on how to teach pronunciation communicatively. Suggested activitics obviously represented a
shift from mechanical drills, but there were no activities to move forward to the stage of unprepared
interaction.

Celce-Murcia proposed the following steps for teaching pronunciation communicatively [3;
4]: (1) identification of learners' problem areas; (2) compilation of the list of contexts with many
natural occurrences of problem sounds; (3) development of communicative tasks with words
including problem sounds; (4) development of three or four extra activities to get back to problem
sounds in a while and practice them in new contexts.

Pica came up with a four-level scheme [18, p. 13]: (1) the teacher introduces a target feature
and models representative examples for the class to repeat; (2) the learners are given directions on
communicatively based activities with the target feature; (3) students work in pairs or groups while
the teacher mingles with them, monitoring and providing support; (4) pairs of groups present their
activities in front of the whole class (sometimes this step is omitted).

Prator and Robinett [17] introduced three steps to learning pronunciation: (1) identification
and discrimination of target sounds in native speakers' speech; (2) sounds production with the focus
on pronunciation features; (3) development of automation with the focus on meaning.

The Fourth Wave of pronunciation teaching is characterized by emergence of empirical
research (mid-1990s — present). Specialists of the previous waves haven't provided empirical
research which would improve the quality of pronunciation teaching and support instructional
innovations [18 p. 36]. There are currently three macro-level areas in empirical research that
support ESL pronunciation teaching: (1) what features of English phonology to teach (2) how to
teach pronunciation effectively and (3) teachers’ cognitions (beliefs and knowledge) and learners’
perspectives on pronunciation instruction [18 p. 37-38].

RESULTS AND DISCUSSION

This part of the article investigates how effective the pronunciation activities in a selected course
book are, and whether they reflect the core principles of CLT paradigm.

LEnterprise 4 Intermediate Coursebook is one of the most commonly used course books for ten
and cleven grade EFL teaching by university instructors from Central Unkrainian State Pedagogical
University. In the Introduction to the Coursebook, the authors claim that pronunciation and intonation
exercises are presented, helping students gain confidence in speaking the language. No foreword about
pronunciation instruction for the teachers is given in the Introduction to the Teacher's Book.

LEnterprise 4 coursebook includes four modules and 12 units, each centering on a particular topic.
Nine out of twelve units contain pronunciation section. These nine sections are basically dedicated to
segmentals practice, namely sounds discrimination. Activities comprise nine vowel sounds and eight
consonants. The rationale for choosing the sounds under practice as well as the principle to pair or group
them remains unclear.
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Phonological activities to work on segmental features and methodological guidines to
these activities as presented in the Teacher’s Book.

Activity 1- vowel sounds /$/, /a/, In/ discrimination (Unit 1)

Pronunciation

EE 7  Listen to these words and put a tick in the
relevant box. Then listen again and repeat.

i a A o* 1 al.
hal muck
heart mark
hut ant
bat aunt
but ankle

Sound discrimination and diferentiation among the vowel sounds /$/, /a/, and /n/ are in the center of

this exercise. As guided in the Teacher's Book, the teacher first explains phonetic symbols. The students
listen to the speaker on the recording and then put a tick in the relevant box. Then, they listen for the second
time. This time the teacher pauses between the words so that the learners have time to repeat. The authors
provide information on articulatory characteristics of the target vowels: according to horizontal position of

the tongue (front, back and back respectively) and according to vertical position ofthe tongue (/$/- between
open and half-open; /a/- open; /n/ - half-open, raised).
Activity 2 - /s/ vs. [[/ (Unit 4) Activity 3 - /13/vs. /ea/ (Unit 11)

Pronunciation Pronunciation

a 14 Listen and underline the word which you M 12 Listen to these words and put a tick in the
correct box. Then listen again and repeat.

hear on the tape. Listen again and repeat.

ha - hortesort | /1Bl leel 1191 1ee/
e shaveesave 9 same ¢ shorte hai
e shoot-stit  » shell sl » shock-sock - e
o chift - sift o shell -self o shack -sack tear (n) fair
e shakeesake e« sheet-seat » shoe*Sue
tear (v) fear

No articulation for the consonants /s/, /J/ and diphthongs /to/, /ea/ or any spcific instruction on how
to carry out Activity 2 and Activity 3 are given in the Teacher's Book.

Activity 4 - /n/ vs. /g/ (Unit 7)
Pronunciation

13 Listen to the tape and circle the words you
hear. Listen again and repeat.

e kin - king e sin - sing
« ban - bang e win - wing
e thin - thing e pin - ping

Inthe Teacher's Book the target sounds are characterized as /n/ alveolar nasal and /g/ as velar
nasal. The methodological guideline includes only the repetition issue, i.e. after completing the
sound discrimination part the teacher reads the sets of words and ask the learners to repeat after the

teacher.
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Activity 5 - /tf/ vs. /d3/ (Unit 8) Activity 6 - /i/ vs. /i:/ (Unit 9)

africates, lenis and fortis correspondingly, according to muscular tension. Vowels /i/ vs. /i:/ are

characterized according to the length of articulation (short and long correspondingly) and according to
vertical position of the tongue (half close vs. close). The teacher is advised to read the sets of words and
ask the learners to repeat them. Consonant sounds /s/ and /z/ are characterized as alveolar fricative
and fortis/lenis respectively.

Activity 7 - /s/ vs. /z/ (Unit 10) Activity 8- /d/ vs. /0:/ (Unit 12)
Pronunciation

9  Listen to these words and put a tick in the

relevant box. Then listen again and repeat.

1*1 1zl 11 [*/
advise phase
advice seal
lice zeal
lies niece
face knees

Vowel sound /d/ is characterized as short vowel and sound /o:/ as long with no reference to

the position ofthe tongue, lips and lower jaw.

The instructions in the Coursebook are comprehensible. The main objective is listen, identify and
repeat either after the recording or after the teacher twice or without specifying the number of repetitions.
The words with target sounds are chosen with no link to the vocabulary of a corresponding unit. The
guidelines in the Teacher's Book are very explicit. Articulatory charactristics ofvowels contain six
distinctive features, and characteristics of consonants include seven features. The authors, though, provide
the teachers only with one or two features maximum. Usually these include the length of vowels and the
degree of muscular tension of consonant sounds. Only five out of nine vowels are characterzed according
to the vertical or horisontal position ofthe tongue in the mouth cavity. No description ofthe position of lips
orjaw is presented. Other articulatory features as well as typical mistakes in the production of sounds are
not explained.

Activities for suprasegmental features advancement. Three activities in Enterprise 4
center on suprasegmental features. The contexts of dialogues do not correspont with the topic of
the unit.

Activity 1- intonation in statements and sentences expressing disbeliefand surprise (Unit 1)
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LW B  Listen to the dialogue, underline the words
which express statement, circle the ones which
express disbelief and surprise, then, act out
the dialogue using the correct intonation.

Hi honey, It's me.

Whal's wrong?

Nothing.

Nothing?

Nothing serious. Christina had a minor injury, that's all.
B: A minor infury?
A Yes. she's going to be okay.

The following activity represents a short dialogue. The learners are asked to listen to the dialogue,
underline the words which express statement, and circle the words which express disbeliefand surprise.
The next step is to act out the dialogue using the correct intonation. The question is, what is the “correct
intonation™? The students mark the words which express specific meaning, but they are not instructed
about the intonation patterns in these communicative types of sentences. No information about nuclear
tones or sentence stress is given to either the teacher or the learners. The Teacher's book provides no
phonological guidelines for the teacher just the answers to the instruction. It's a mere imitation exercise

supported by some graphic marking.

>a»m>»

Activity 2 - weak-strong forms discrimination (Unit 4)

ra 15 Listen to the following dialogue and identify
the strong and weak forms. Then listen again
and repeat.
rg. A Youdidstart thefirt!
B: No, I didn't.
A: Comr on, uv kiimc yon did.

The activity presupposes learners' background knowledge of reduction, rhythm and stress in
English, as here there is no implicit instruction. The dialogue is to be heard twice, that's the only
recommendation in the Teacher's Book. These three sentences could hardly be considered as
"dialogue". Besides, there is a strong doubt as for its communicative character to promote any
learners' competence.

Activity 3 - /61/vs. /63/ (Unit 6) Activity 4 - (Unit 6)
. . tm 17 Listen lo the five short dialogues and say
PronunC|at|On when speaker B expects an answer and when

he doesn’t. Then listen again and repeat.

m ie Listen to these words and put a tick in the 1 A: ldidn't really like the new restaurant.
correct box. Then listen again and repeat. B: The service was awful, wasn't it?
2 A: Have you been to the new Mega Market yet?
18i:/ a* fti. a3 B: Yes. but the prices are a bit high, aren’t they?
the apple the egg 3 A: Look atthese tomatoes | bought today
the fruit the cake B: They look good, don't they?
. 4 A: The baker did a wonderful job on this cake.
the milk the ham B: Yes. it's delicious, isn't it?
the recipe the orange 5 A: Ellen cooked a lovely dinner for us last night. Why

didn't you come?
B: She wasn't expecting me. was she?

Activity 3 aims at distinguishing the phenomena of connected speech, i.e. pronunciation of the
definite article in accordance with the sound feature of the following word. No explanation on how to
conduct this activity and implement in real communication is suggested. In Activity 4 there is no indication
that prosody is under practice, intonation in disjunctive questions in particular. In the Teacher's Book, the
authors provide the teachers with the clues "no answer is expected” or "answer is expected™ only.

Clearly, the activities under consideration are not implicit pronunciation exercises, though in the
form of dialogues. These listen-and-repeat activities are only interrupted by the task to identify some words
or specific phonology features. Activity 4 is designed to develop pragmatic competence with no link to
English phonology. The instructions to activities imply that both the teacher and the learners have solid
background knowledge on prosody features.
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CONCLUSIONS

Throughout the history pronunciation teaching was attributed different approaches and various
degrees of importance. The most redical shifts in phonological instruction are the following: (1) from
intuitive imitation to unprepared interaction; (2) from native-speaker manner to intelligibility as the goal in
communication; (3) from phonological ignorance of EFL teachers and explicit explanation to empirical
research which improves the quality of pronunciation teaching and supports instructional innovations; (4)
from primacy of speaking skills to importance of listening skills; (5) from focus on segmentals to a balance
between segmentals and suprasegmentals. Today's pronunciation curriculum is secking to incorporate the
most important aspects of the English phonology into general development of linguistic competences.

Lnteprise 4 does not correspond to current trends in phonological instruction. There are no
appropriate pronunciation activitics to promote learners' phonological competence and to help ESL
teachers to integrate pronunciation component into oral communication. The authors of Enrerprise 4 do not
provide teachers with methodological guidelines and implicit instruction on how to help learers to build
overall communicative competence. Listening discrimination, teacher-controlled speaking, listening and
imitation, reading aloud tasks are a signature mark of early-to-mid CLT period and do not correspond with
today's learner-centered principles of CLT framework.

Listen-identify-repeat approach is pivotal in Enferprise 4. Pronunciation activities involve
decontextualized repetition of words which is rather explicit in nature. The sounds under practice are not
the ones which cause the greatest difficulty in articulation among Ukrainian learners of English. Although
they are apt to make phonological mistakes by substituting the sounds in suggested pairs, which leads to
misunderstanding and unsuccessful communication. Listen-and-repeat activities for sound discrimination
1s, according to the literature [11; 15], a suitable and reasonable way of raising awareness for the pairs of
sounds and improving learners' articulation of them. However, within CLT framework teachers need more
methodological guidelines and advanced communicative practice on how to adapt these activities to their
class objective and learners' needs. Segmentals are a priority in Enterprise 4, leaving features of prosody
underestimated. Lack of meaningful tasks and natural contexts is evident in Enferprise 4. Teacher-controlled
speaking is a distinctive feature of suggested pronunciation activities in Enterprise 4.

Future analysis of coursebooks Enterprise 1, Enterprise 2, and Enterprise 3 pronunciation sections
will show whether there is consistency of pronunciation activities in building phonological competence

from the beginner level to intermediate in secondary school curriculum.
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BIAOMOCTIIIPO ABTOPA
Cranicnasa IlapoBapoBa — xaHjugaT QUIONOrIYHMX HAyK, CTapIMii BUKIaja4u KadeJpu aHTIiHCHKOI MOBH Ta
METOJWKU 11 BUKIaJaHHA 1[eHTpaTbHOYKPaiHCHKOTO Jep:KaBHOTO IIEJarorivuHoro yHiBepcuTeTy iMeHi Bomomummpa
Bunnyienka.
Hayxoei inmepecu: axryambi nipoGnemu (oHeTrku 1 (oHONMOTIl cydacHOl aHIMIWCEKOI MOBH Ta METOJMKa
BUKIIA/IAHHS PAKTUYHOI (POHETUKH.

YIK: 372.881.1
LLMPPOBI TEXHONOTIT: HOBI MOXJ/IMBOCTI NMPU BUBYEHHI
IHO3EMHOI

Hina BOPOHKOBA (KponusHuybKulii, YKpaiHa)

B cmammi po3enaoaiomuCs MOJCIUSOCHI SUKOPUCHAHHA HOBUX [THQOPMAYItiHUX MeXHONROSIt npu
SUKNAOAHHI  HIMEYbKOI MOGU, AKI € GAJNCIUGUMU ACIEKMAMU  YOOCKOHANEHHA A ONMUMizayil HaguambHO20
npoyecy, 30a2aUeHHA apCeHany MemOOUMHUX 3ac0oDie ma Npuilomis i cnpusiomo pisSHOMAHIMHOCHE PopMm
pobomu Ha 3aHAMMAX. 3a60AKU GUKOPUCMAKHIO MAKUX MEXHONOo2il 3aHAmMMmA cmae yixagiwum. Asmop
PO3KpUBAE CymHicMb IHOPMAYITIHO-KOMYHIKAMUSHUX MeXHORoSlt. Busnauacmvbes ix pons npu HASYAHHI
iHO3eMHIll MOGI 6 YMO6ax MOOepHisayil ocsimu, AKi OAZYIOMbCA HA SUKOPUCHAHHI AYMEHMUUHUX MOGHUX
Mamepiani: 3abe3neuyemves NPpaKmuiHo HeoOMedicenuti OOCMyn 00 ayMeHMUUHUX pecypcie, 6 MOMy Yucii
ayoio ma 6i0eo 3 inmepHemy. YuHi, CIyOeHmu MOJXCYMb UKOPUCIOsYeamit Ix nio uac camocmitinol pobomu,
npu OUCMAHYITIHOMY HAGUANHI ma niO2omoeyi npoexmie i m.0. BUKOPUCMAHHSA CYHACHUX OCEIMHIX Yupposux
MEXHONO2IT Npu NposedeHHi YPOKIE HIMeYbKOL MOGU O0360NAE 6CIMAHOSUMY MICHIMUTI KOHMAKM 3 YUHAMU,
nioguwye MOMUSAYIIo CmMyOenmie 00 HASHAHHA, PpO36UBAE 6Ci HaguanbHi yHisepcamvi Oif. Tum camum
3a0e3neuyemvCs 6UCOKA Op2anizayis HAGUANbHO20 npoyecy. AHanizyiombes npobremu ma nepenexmueu
SUKOPUCHAHHA MEXHONO2IH HA OCHOGI yugposux ma MOOibHux Oodamkis. B cmammi aHanizyiomecs
MOACTUGOCH] UKOPUCHAHHI YUPDPOGUX PECyPCi6 6 HAGUATLHOMY NPOYECI.

Kiouosi cnoea: yuposi 3acobu, sanamms 3 iHO3eMHOL MOGH, HO6T MeMOOU HABUAHHS, POPMU HAGUAHHS
3 YUPposuMu 3aco6amu, OUOAKMUKO-MeMOOUHHA KOHYenyis, 3aCMOCY8ant Yyudposux 3acobis.

DIGITALE TECHNOLOGIEN ALS NEUE MOGLICHKEITEN BEIM ERLERNEN EINER
FREMDSPRACHE

Im Artikel werden Moglichkeiten der Verwendung von neuen Informationstechnologien beim Unterrichten
von Fremdsprachen, ndmlich der deutschen Sprache. Sie sind die wichtigen Aspekte der Vervollkommnung und
Optimierung des Lernprozesses, Bereicherung der methodischen Mittel und Methoden und tragen zur
Abwechslung von Sozialformen im Unterricht. Dank der Verwendung von solchen Technologien wird der
Unterricht interessanter. Der Autor erldutert den Hauptinhalt der informativ-kommunikativen Technologien.
Es wird ihre Rolle beim Unterrichten der deutschen Sprache unter den Bedingungen der
Bildungsmodernisierung festgelegt, die sich auf der Verwendung der authentischen Sprachmaterialien
beruhen: es wird praktisch der unbegrenzte Zugang zu authentischen Ressourcen, darunter auch Audio- und
Videoinformationen. Die Schiiler und die Studenten kénnen sie wihrend der selbstindiger Arbeit, bei der
Fernbedienung und bei der Vorbereitung der Projekte etc. Die Benutzung der modernen digitalen
Technologien in den Deutschstunden trdgt zum stirkeren Kontakt mit Schiilern, erhoht die Motivation der
Lernenden zum Lernen, entwickelt alle Lernideen. Dadurch wird hohe Organisation des Lernprozesses
versichert. Es werden auch Probleme und Perspektiven der Verwendung der Technologien aufgrund von
digitalen und mobilen Gerdten. Im Artikel werden die Moglichkeiten der Benutzung der digitalen Ressourcen
im Lernprozess.

Key words: digitale Medien, Fremdsprachenunterricht, mobile Endgerdte, neue Untersuchungsmethoden,
Unterrichtsformen mit digitalen Medien, didaktisch-methodische Konzeption, Einsatz digitaler Medien.

DIGITAL TECHNOLOGIES: NEW POSSIBILITIES IN LEARNING A FOREIGN LANGUAGE

The author considers the possibilities of using new information technologies in teaching German which
are an important aspect in improving and optimizing the learning process and help to enrich the arsenal of
methodological means and approaches, enable to vary activities at the classes to make them more interesting.
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